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If we can call our work a journey, we would consider CASEL as the beacons

and lighthouses along the way. Although we have not known our specific

destination from the start, we have been guided by the expertise of this team

of researchers and educators as we navigate through a journey specific to

our school district and as we search for the appropriate fit of programs and

practices that will provide our students with a firm foundation in SEL.

—Jeanne Osgood, Parent, Social Emotional Learning for Academic Success (SELAS)

Committee, Hinsdale, Illinois, speaking before the Annual Conference of the

Illinois School Boards Association, November 2003

“[SEL is] an idea that can have a powerful and enduring impact on contem-

porary society if widely accepted and implemented. Teaching skills that

enable individuals to develop a stronger self-awareness has implications for

every imaginable aspect of human life, particularly in the areas of conflict

resolution, improved academic performance, and the strengthening of demo-

cratic values and community life.”

—Memoirs, by David Rockefeller. Random House, 2003, p. 499
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In 1994, I came together with several others

concerned about the well-being of children

and youth to discuss the idea of an organi-

zation dedicated to promoting social and emo-

tional learning (SEL) as an essential element

of education from preschool to grade 12. We

shared a conviction that children’s social and

emotional development is a key factor in their

success in school and life. We also knew that

our goal of creating meaningful change in

schools was ambitious. We were ready for the

challenge.

Nine years later we are still working closely

together, we are still learning about what

works in schools, and we are seeing signifi-

cant results from our efforts. CASEL, the

organization we founded, is increasingly rec-

ognized as an important source of ideas and

leadership in the arena of education reform

and the prevention of problem behaviors. The

evidence base of social and emotional learning

programming has been well-established, and

CASEL has played a key role in gathering, syn-

thesizing, and publishing the best research.

As schools grapple with the profound impli-

cations of the accountability movement and

the requirements of the No Child Left Behind

Act, CASEL is now in a position to address a

compelling need. More and more, educators

realize that isolated and fragmented programs,

whether to prevent problem behavior or teach

literacy and math skills, cannot do the job well.

Only a thoughtful, integrated, school-wide

approach based on planning that involves the

entire school community will succeed over the

long term. Effective implementation, combined

with meaningful plans to sustain SEL efforts

and impacts, must be a central focus of school

leaders.

CASEL has assembled a compelling body

of research on the factors that contribute to

effective school-wide SEL implementation. We

have also listened to educational leaders about

the kinds of information and tools they need.

As a result, we have developed new initiatives

that will help CASEL respond to the needs of

the field and guide our work for many years to

come. This report of CASEL’s work in 2003

tells only part of the story. It is a story that

unfolds from one day to the next as we work

and learn. To me, it is the story of an exciting

adventure in helping to prepare today’s young

people for healthy, successful lives.

Timothy P. Shriver

Chair, CASEL Leadership Team

A New Day for Social and Emotional Learning

Only a thoughtful, integrated,

school-wide approach to SEL

based on planning that involves

the entire school community will

succeed over the long term.
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In 2003, CASEL had our most important and

productive year ever. It was a year when

both CASEL as an organization, and social

and emotional learning (SEL) as an essential

element of pre-K-12 education, made signifi-

cant strides.

During 2003 all of us at CASEL were

engaged in developing a new five-year strate-

gic plan, summarized in this report and also

posted on our web site (www.CASEL.org). The

plan is a way to make sure the course we’re

on is steady and true. It allows us to revisit our

priorities, envision our organizational future,

and determine how to be most effective in our

work.

Collaboration has always been at the heart

of what we do, and we entered into several

promising new partnerships in 2003. Most

important, in cooperation with the American

Institutes for Research, CASEL has joined with

the Learning First Alliance to launch an initia-

tive focused on assessing children’s social,

emotional, ethical, and academic development

as well as effective school practices that

enhance positive outcomes across those

domains. In this era of accountability, effective

assessment must be as central to advancing

SEL as it is to every other aspect of education.

Another key development in 2003 was our

move from a focus on identifying high-quality

SEL programs to broader questions of how to

achieve effective, sustainable school-wide SEL

implementation. This was a response to con-

tinuing requests we’ve received for tools that

will help educators create integrated, school-

wide SEL programming that will be supported

and sustained well beyond the initial imple-

mentation phase. We have also initiated a five-

year collaborative effort with schools in Illinois

to advance this initiative.

Increasingly, we are hearing from col-

leagues across the country that SEL is recog-

nized as essential to children’s learning. They

tell us “SEL versus academics” is a false

choice. During 2003 we completed a volume

reviewing research that links SEL to improved

academic performance. It will be published by

Teachers College Press in April 2004. Titled

Building Academic Success on Social and

Emotional Learning: What Does the Research

Say?, this joint effort of numerous CASEL col-

leagues presents the most compelling case to

date for integrating SEL into a school’s plan-

ning and programming. We are proud of this

new aspect of our work—and of the many

accomplishments presented in this report.

Roger P. Weissberg

Executive Director

Advancing Our Organization—and the Field

Increasingly, we are hearing from

colleagues across the country that

SEL is recognized as essential to

children’s learning.
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In many ways the strategic planning process

that CASEL undertook during 2003 was simply

a rigorous, thoughtful way of looking at where

we have been as an organization and where we

want to be going. Seen in that light, the strategic

plan reinforces ideas, goals, and an overall

approach that have been basic to CASEL since

the organization’s inception in 1994. The vision

and mission have not substantially changed.

What’s new is a sense of clarity and focus that

has helped CASEL to target priorities and more

effectively manage a variety of demanding proj-

ects and tasks. 

The strategic plan is summarized in a docu-

ment presenting CASEL’s vision, mission, and

specific goals and objectives, both immediate and

long-term. The broader statements and objectives

are included in the box on page 5. More details

are available on our web site (www.CASEL.org).

Organizational changes also have accompanied

the planning process and evolved from it. They

include:

● Formation of working teams to address

major projects planned for the next several

years. One team is completing a meta-analysis

of research on the effects of school, family,

and community SEL programming on the posi-

tive development of children and youth. A sec-

ond focuses on researching and developing

assessment methods and tools both for SEL-

related student outcomes and for school and

district implementation of SEL programming.

Another is developing an educational leader’s

tool kit for integrated, school-wide SEL imple-

mentation. A fourth works directly with schools

to support school-wide SEL practice and carry

out action research. The work of all these

teams is informed both by the latest, best

research literature and by the knowledge and

experience of outstanding SEL program devel-

opers and educators.

● Creation of a new Director of Practice

position to lead and organize all of CASEL’s

practice-related programs and initiatives. In

2003, the focus was primarily on developing

research, training, and technical assistance

activities related to effective practice in

school sites in and around Chicago. With

support from the Illinois Safe and Drug-Free

Schools program, these activities are

expanding to include urban, suburban, and

rural schools throughout Illinois, with the

long-term goal of helping Illinois to become

a model state for evidence-based SEL imple-

mentation. Ultimately CASEL’s practice-relat-

ed initiatives will include schools in many

other states.

● An increased emphasis on communica-

tions. As CASEL’s focus turns increasingly to

action research and the variables associated

with effective program implementation, com-

municating with a broad and diverse audi-

ence is more important than ever before.

Building the Future:
Implications of CASEL’s New Strategic Plan

Continued on next page
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During 2003 CASEL introduced a monthly e-

newsletter, “CASEL Connections,” with regu-

lar features about new developments in SEL-

related research, practice, and policy. At the

same time, the CASEL web site

(www.CASEL.org) was completely redesigned

and reorganized. More external media cover-

age of SEL, and specifically of CASEL’s work,

were also important during 2003. For exam-

ple, CASEL was prominently featured in an

issue of Educational Leadership on the theme

“Caring Schools” (March 2003); in a special

issue of American Psychologist on the scien-

tific underpinnings of positive youth develop-

ment efforts (June/July 2003); in the back-to-

school issue of Education Week (Sept. 9,

2003); and in “The Challenge,” the e-newslet-

ter of the Office of Safe and Drug-Free

Schools in the U.S. Department of Education

(October 2003).

● Internal reorganization. CASEL added a

total of seven professional and support staff

during 2003 to assist with the various new ini-

tiatives. In addition, Executive Director Roger P.

Weissberg redefined his role in order to focus

more on long-range organizational and project

development. Associate Director Mary Utne

O’Brien became responsible for CASEL’s day-

to-day operations. With this responsibility

came a new title, Deputy Director.

4

CASEL’s most important completed prod-

uct during 2003 was Safe and Sound: An

Educational Leader’s Guide to Evidence-

Based Social and Emotional Learning (SEL)

Programs. This detailed review of 80 nationally

available programs was based on a three-year

project funded by the Institute of Education

Sciences (IES) and Office of Safe and Drug-Free

Schools (OSDFS) in the U.S. Department of

Education. Work on the program review and pub-

lication of the findings was a primary focus of

CASEL’s staff between 1999 and 2003. During

2003 the completed guide was the most frequent-

ly visited feature on CASEL’s web site, where it is

available for downloading at no cost. There were

more than 100,000 visits to this document in 2003.

In partnership with the Mid-Atlantic Regional

Laboratory for Student Success, the guide was

also widely distributed in hard copy during 2003.

As Safe and Sound and other seminal CASEL

research documents clearly show, we now know

that evidence-based SEL programming enhances

children’s social relationships, citizenship, health,

and school performance. A large number of indi-

vidual evaluative studies and meta-analyses have

shown the strong positive outcomes effective SEL

programs can produce. “Evidence-based” and

“scientifically based” are rapidly becoming the

standard for educators’ choices of school-based

An Increased Focus on Implementation
and Assessment

Continued on page 6
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CASEL recommends that schools focus on the
following clusters and component skills in their
efforts to foster students’ social and emotional
development.

Self-Awareness
◆ Identifying emotions: Identifying and

labeling one’s feelings 
◆ Recognizing strengths: Identifying and

cultivating one’s strengths and positive
qualities 

Social Awareness
◆ Perspective taking: Identifying and

understanding the thoughts and feelings of
others

◆ Appreciating diversity: Understanding
that individual and group differences com-
plement each other and make the world
more interesting

Self-Management
◆ Managing emotions: Monitoring and

regulating feelings so they aid rather than
impede the handling of situations

◆ Goal setting: Establishing and working
toward the achievement of short- and long-
term prosocial goals

Responsible Decision Making
◆ Analyzing situations: Accurately per-

ceiving situations in which a decision is to
be made and assessing factors that might
influence one’s response

◆ Assuming personal responsibility:
Recognizing and understanding one’s obli-
gation to engage in ethical, safe, and legal
behaviors

◆ Respecting others: Believing that others
deserve to be treated with kindness and
compassion and feeling motivated to con-

tribute to the common good
◆ Problem solving: Generating, implement-

ing, and evaluating positive and informed
solutions to problems

Relationship Skills
◆ Communication: Using verbal and non-

verbal skills to express oneself and promote
positive and effective exchanges with oth-
ers

◆ Building relationships: Establishing and
maintaining healthy and rewarding connec-
tions with individuals and groups

◆ Negotiation: Achieving mutually satisfac-
tory resolutions to conflict by addressing
the needs of all concerned

◆ Refusal: Effectively conveying and follow-
ing through with one’s decision not to
engage in unwanted, unsafe, unethical, or
unlawful conduct

al program. The policy shall address teach-

ing and assessing social and emotional

skills and protocols for responding to chil-

dren with social, emotional, or mental

health problems, or a combination of such

problems, that impact learning ability.

CASEL will provide assistance in developing

the Illinois SEL standards and offer support and

resources to Illinois educators as they seek to

comply with the legislation. All of CASEL’s work

in Illinois aims at achieving CASEL’s strategic

objective of assisting Illinois to become a

national model for statewide SEL programming.

Major Conferences

Throughout 2003, CASEL played a leading role

in numerous state and national conferences

that helped to advance the state of SEL pro-

gramming. Among the most important were:

● April 2003: National Institute on Drug

Abuse (NIDA) Conference: “What Do

Schools Really Think About Conducting and

Implementing Prevention Research?

Blending Research and Reality.” NIDA invit-

ed CASEL to organize a panel of educators

to discuss challenges in the implementation

of evidence-based prevention program-

ming.

● May 2003: Annual Meeting of the

Massachusetts Association of School

Superintendents (MASS): “Creating the

Conditions for Performance through Social-

Core SEL Competencies

10

“What is required,” says

[CASEL Executive Director

Roger P.] Weissberg, “is

courageous leadership at the

federal, state, and local levels

that says that this is a priori-

ty—to say, ‘I’m going to invest

in this approach because

ultimately, addressing the

social, emotional, and aca-

demic in an integrated way is

better than focusing on aca-

demics alone.’”

—”Hand in Hand,” by Catherine

Gewertz. Education Week, Vol. 23,

number 01, page 38-41. © 2003

Editorial Projects in Education



Emotional Learning,” organized by 2003

MASS President and CASEL Leadership

Team member Sheldon Berman. This con-

ference of the state’s 300 school superin-

tendents included a keynote speech by

CASEL co-founder Daniel Goleman on

“Emotional Intelligence and Social and

Emotional Learning.” CASEL also offered

panel presentations on “Implementing SEL

in Schools” and “What the Research Tells

Us About Selecting SEL Programs.”

● October 24, 2003: “Working Together for

Student Success: What Families and

Schools Can Do to Promote Academic,

Social, and Emotional Learning.” Speakers

included Kathleen Kennedy Townsend, for-

mer Lieutenant Governor of Maryland and

President of Operation Respect; Barbara

Shaw, Director of the Illinois Violence

Prevention Authority; Ruth Cross, Principal

of Mill Street School in Naperville, Illinois,

and co-chair of CASEL’s Illinois Leadership

Team; Martin Blank, Director for

Community Collaboration, Institute for

Educational Leadership; school-family part-

nership expert Karen Mapp, Institute for

Responsive Education; and Sheldon

Berman, Superintendent, Hudson,

Massachusetts, Public Schools.

● October 28-30, 2003: U.S. Department of

Education Office of Safe and Drug-Free

Schools Annual Conference, “Meeting the

Challenge: The Science and Practice of

Safe and Drug-Free Schools.” CASEL

organized and led two workshops:

“Effective Prevention Programs: Design,

Implementation, and Sustainability” and

“Links Between Safe School

Environments and Academic

Achievement.”

11Creating Connections for Student Success



Books and Monographs

Academic and Social Emotional Learning,

by Maurice J. Elias. International Bureau

of Education, 2003.

“Creating Safe, Supportive, High-

Achieving Schools: Superintendents

Talk About Programs for Better Student

Outcomes.” Field Notes: Capturing

Conversations of Procedural Knowledge.

Mid-Atlantic Regional Educational

Laboratory for Student Success,

Spring 2003.

EQ+IQ = Best Leadership Practices for

Caring and Successful Schools, edited

by Maurice J. Elias, Harriett Arnold,

and Cynthia Steiger Hussey. Corwin

Press, 2003.

How Social and Emotional Learning Add

Up: Getting Results in Math and Science

Education, by Norris M. Haynes,

Michael Ben-Avie, Jacque Ensign, and

Nathanael Hugh Greene. Teachers

College Press, 2003.

Long-Term Trends in the Well-Being of

Children and Youth, edited by Roger P.

Weissberg, Herbert Walberg, Mary Utne

O’Brien, and Carol B. Kuster. Child

Welfare League of America Press, 2003.

Safe and Sound: An Educational

Leader’s Guide to Evidence-Based Social

and Emotional Learning (SEL) Programs.

CASEL, 2003.

Schools, Parents, and Social and

Emotional Learning: Information for

Parents. CASEL, 2003.

Smart School Leaders: Leading With

Emotional Intelligence, by Janet Patti

and James Tobin. Kendall Hunt, 2003.

Social and Emotional Learning, Service-

Learning, and Educational Leadership, by

Linda Fredericks. Jointly published by

CASEL, the Education Commission of

the States, and the Mid-Atlantic

Regional Educational Laboratory for

Student Success, 2003.

Special Issue: “Prevention that Works

for Children and Youth,” edited by

Roger P. Weissberg and Karol Kumpfer.

American Psychologist, 58, 425-490.

Articles

“Educational leadership for academic,

social, and emotional learning,” by

Mary Utne O’Brien, Roger P. Weissberg,

and Timothy P. Shriver. In EQ+IQ = Best

Leadership Practices for Caring and

Successful Schools (pp. 23-35), edited

by Maurice J. Elias, Harriett Arnold, and

Cynthia Steiger Hussey. Corwin Press,

2003.

“Enhancing school-based prevention

and youth development through coordi-

nated social, emotional, and academic

learning,” by Mark T. Greenberg, Roger

P. Weissberg, Mary Utne O’Brien,

Joseph E. Zins, Linda Fredericks, Hank

Resnik, and Maurice J. Elias. American

Psychologist, 58, 466-474.

“Evaluating social and emotional learn-

ing programs,” by Roger P. Weissberg,

Hank Resnik, John Payton, and Mary

Utne O’Brien. Educational Leadership,

March 2003, pp. 46-50.

“Implementation, sustainability, and

scaling up of social-emotional and aca-

demic innovations in public schools,”

by Maurice J. Elias, Joseph E. Zins,

Mark T. Greenberg, Patricia A. Graczyk,

and Roger P. Weissberg. School

Psychology Quarterly, 32(3), 303-319.

“Parent-school-community partnerships

in secondary schools,” by Maurice J.

Elias, Roger P. Weissberg, and Eva N.

Patrikakou. Our Children: The National

PTA Magazine, 29(1), 7-8.

“Prevention for children and youth that

works: An introduction,” by Roger P.

Weissberg, Karol L. Kumpfer, and

Martin E.P. Seligman. American

Psychologist, 58(6/7), 425-432.

“Social-emotional learning in early

childhood,” by Suzanne Denham and

Roger P. Weissberg. In: A Blueprint for

the Promotion of Prosocial Behavior in

Early Childhood, edited by Martin Bloom

and Tom Gullotta. Kluwer/Academic

Publishers, 2003.

Selected 2003 CASEL Publications
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The initiatives launched by CASEL in

2003 will continue for several years. All

are designed to provide SEL practition-

ers with concrete guidance and hands-on

tools for effectively implementing, expanding,

coordinating, and assessing SEL practices.

Several major projects that CASEL emphasized

during 2003 address our strategic goals of

advancing and expanding the science and

practice of SEL in 2004.

Advancing the Science of SEL: A Meta-

Analysis of Findings

In 2004 CASEL’s Executive Director Roger P.

Weissberg, in collaboration with Joseph A.

Durlak of Loyola University of Chicago, will

complete work on a meta-analysis that exam-

ines more than 500 studies on youth develop-

ment programming. Funded by the W.T. Grant

Foundation and the most far-reaching effort of

its kind, the project will result in identification

of the critical components of interventions to

improve the well-being of youth, drawing pri-

marily on studies of school-based programs.

The meta-analysis will identify factors essential

to the positive effects of SEL programming as

an intervention; it will also will analyze effects

of implementation quality and other possible

mediators. The findings will be disseminated

widely among educators, policy makers, fun-

ders, and others concerned about the well-

being and healthy development of young peo-

ple today.

Linking SEL and Academic Success

In April 2004, Teachers College Press will pub-

lish one of the most important documents ever

to come out of CASEL, Building Academic

Success on Social and Emotional Learning:

What Does the Research Say? This edited vol-

ume of work by outstanding scholars in edu-

cation and psychology presents the strongest

evidence to date on how the development of

social and emotional competencies in children

improves academic achievement. In an

advance commentary on the book, Harvard

University Professor of Cognition and

Education Howard Gardner said, “Joseph Zins

and his colleagues have assembled an excel-

lent, authoritative collection of the best ideas,

programs, and expert advice available in the

field of social and emotional learning. This

book is both scholarly and practical.”

Advancing the Practice of SEL: A Focus on

Assessment

One of the main questions educators continu-

ally ask us is how they can measure their stu-

dents’ SEL skills and evaluate the quality and

effects of their SEL practices. To address this

need, CASEL is working with the American

Institutes for Research, the Learning First

Alliance, and a distinguished national advisory

board of scientists and educators to plan a

multi-year effort to compile and create tools

that (a) educators can use to assess SEL-relat-

ed student outcomes and (b) schools and dis-

Next Steps: 2004 and Beyond
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The Fetzer Institute:

A Key CASEL Collaborator

The Fetzer Institute in

Kalamazoo, Michigan, has

been an incubator of ideas and

creativity for CASEL since our

organization’s earliest days.

Fetzer has also been a key con-

tributor and supporter. Much of

the Institute’s conceptual work

is done at its rural, lakeside

retreat center. This was the set-

ting of the first major meeting

of CASEL’s founders in 1994 to

discuss the concept of an

organization devoted to

school-based social and emo-

tional learning. The center has

hosted many other CASEL

gatherings over the years. In

April 2004, CASEL, the

American Institutes for

Research, and the Learning

First Alliance will host a Fetzer

meeting with 24 renowned sci-

entists and educators to devel-

op a long-term action-research

plan to advance evidence-

based SEL practice nationwide.

Our hope is that this will be

another important beginning.



tricts can use to assess their SEL implementa-

tion practices. The first phase of this work will

focus on creating SEL learning standards and

benchmarks for students in grades pre-K-12,

partly in conjunction with CASEL’s assistance

to the Illinois Board of Education in imple-

menting the state’s new children’s mental

health legislation. It will involve compiling tools

and procedures to assess both student out-

comes and SEL implementation. In the second

phase we will field test the most promising

tools and procedures in a variety of school set-

tings. In the final phase we will publish a man-

ual of effective, scientifically sound SEL

assessments and strategies, including an

assessment system for SEL-related student

outcomes and school-wide impacts.

Advancing the Practice of SEL: Practical

Applications of Knowledge and Research

Throughout 2004, CASEL will continue to

explore new ways to work more directly with

educators and others concerned about the

well-being of children and youth. These proj-

ects include:

● Tool Kit for Coordinated, School-Wide SEL

Implementation. Following up on our guide

to SEL programs Safe and Sound: An

Educational Leader’s Guide to Evidence-

Based Social and Emotional Learning (SEL)

Programs, CASEL has begun developing

our next tool for front-line educators. The

Tool Kit will address questions we receive

from educators, such as, “Now that I have

selected a good program, how do I inte-

grate it with the rest of what goes on in my

school? How do I implement it in a high-

quality way? How do I sustain it? How do I

know if we are being effective in reaching

our goals for students?” The Tool Kit will

address four fundamental implementation

issues:

■ Leadership and infrastructure supports

necessary for high-quality SEL imple-

mentation and sustainability;

■ Coordination and integration of SEL with

core content curricula and other school

activities;

■ Training and staff development;

■ Assessment and evaluation.

The Tool Kit is scheduled for publication in

early 2005. We think of this as “Version 1.0,”

since we view the Tool Kit as a continually

evolving CASEL product. 

● SEL 101: Resources for Educators. In 2004,

CASEL Leadership Team members Joseph

E. Zins and Maurice J. Elias, as primary edi-

tors, will complete and publish a training

and resource manual designed to prepare

educators to enhance children’s social,

emotional, and academic competence. The

manual will contain ideas and practical

materials that can be used to introduce

pre-service and in-service teachers and

others to social and emotional learning and

inform them about applications of SEL in

classroom and school-wide settings. In the

14 CASEL 2003 Annual Report



form of instructional modules, it will

describe flexible approaches for integrating

SEL into existing school contexts.

● CASEL has joined with three other organi-

zations—the American Institutes for

Research (AIR), the National Association of

School Psychologists (NASP), and the

Education Development Center (EDC)—to

establish the National Coordinator Training

and Technical Assistance Center, a compo-

nent of the Office of Safe and Drug-Free

Schools (OSDFS) in the U.S. Department of

Education. As a member of the Center

team, CASEL provides training to elemen-

tary, middle school, and high school pre-

vention coordinators across the country in

implementing system-wide, evidence-based

prevention strategies.

● An example of the continually evolving

nature of our work with practitioners is the

March 2004 Leadership Institute CASEL

organized and led for experienced preven-

tion coordinators sponsored by the Office

of Safe and Drug-Free Schools in the U.S.

Department of Education. The Institute

focused on leadership issues, and it will be

videotaped and released in both CD-ROM

and Web formats.

● CASEL’s work with schools in Illinois will

continue to expand in 2004. An important

aspect of this work will be a series of

academies for school administrators that

will help fulfill their state requirement for

continuing education. These academies

will focus on effective school-wide SEL

programming and implementation. We

also will continue to work with a growing

number of collaborators in Illinois on

implementing the state’s new Children’s

Mental Health Act.

The year 2004 will mark the conclusion of

CASEL’s first decade. It will be a time when we

take even more substantial steps to achieve

our mission of promoting children’s success in

school and life by establishing social and emo-

tional learning as an essential part of educa-

tion from preschool though high school.
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Financial Summary (2003)

Grants & Other Support $1,610,000

Expenses

Salaries & Benefits 790,000

Consultants 220,200

Subcontracts 106,500

Other Direct Expenses 102,000

Total Expenses $1,218,700

Revenue less Expenses (Gift reserve) $391,300
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● Academic Development Institute

● Fetzer Institute

● Ford Foundation

● William T. Grant Foundation

● Irving B. Harris Philanthropic Fund

● Illinois Department of Human Services

● Illinois Family Education Center

● Illinois Governor’s Office

● Illinois State Board of Education

● Joseph P. Kennedy, Jr. Foundation

● Mid-Atlantic Regional Educational

Laboratory for Student Success

● Steans Family Foundation

● Surdna Foundation

● U.S. Department of Education Institute of

Education Sciences

● U.S. Department of Education Office of Safe

and Drug-Free Schools

● University of Illinois at Chicago

● Individual donors

Major Supporters of CASEL’s Work
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Timothy P. Shriver, Chair
Special Olympics, Inc.

Maurice J. Elias, Vice Chair
Rutgers University

Sheldon Berman
Superintendent of Schools
Hudson, MA

Patricia Caesar
Marks, Paneth & Shron Consulting

Daniel Goleman
CASEL Co-founder
Author, Emotional Intelligence

Mark T. Greenberg
Pennsylvania State University

Eileen Rockefeller Growald
CASEL Co-founder
Educator and Philanthropist

Norris M. Haynes
Southern Connecticut State University

Janice Jackson
Boston College

Beverly Benson Long
World Federation for Mental Health

JoAnn B. Manning
Mid-Atlantic Regional Educational Laboratory
for Student Success

Janet Patti
Hunter College of The City University of New York

Terry Pickeral
Education Commission of the States

David J. Sluyter
Fetzer Institute

Herbert J. Walberg
University of Illinois at Chicago

Joseph E. Zins
University of Cincinnati

CASEL Staff

Jennifer Axelrod, Project Director

Lou Cavallo, Director of Practice and Policy

Vishal Chawla, Operations Assistant

Cynthia Coleman, Director of Operations

Elizabeth Devaney, Project Coordinator

Linda Lantieri, Director, New York Office

Gopika Malhotra, Director of Finance

Denita Miller, Administrative Assistant

Jennifer Miller, Project Director

Mary Utne O’Brien, Deputy Director

Kristy Ogren, Project Director

John Payton, Project Director

Kay Ragozzino, Communications Coordinator

Hank Resnik, Communications Consultant

Manolya Tanyu, Research Assistant

Roger Weissberg, Executive Director
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CASEL Leadership Team
CASEL receives direction from a Leadership Team of nationally renowned
researchers and practitioners. The Leadership Team reviews CASEL activities and
sets direction for the Executive Director and CASEL staff.
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